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What are instructions? 
Instructions are “a series of directives, possibly mixed 
with explanations, questions and so on, which as a whole 
aim to get the students to do something”  

(Watson Todd, 1997:32) 

 

  

“the success of the activities which follow instructions is 
often predicated on the effectiveness of these 
instructions”  

(Watson Todd, Chaiyasuk and Tantisawetrat, 2008:26) 

Why are they important? 
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Research is scarce.. 

“we still know little about how instruction giving sequences in 
language classrooms are set in motion in and through talk-in-
interaction as a nexus of embodied social practices, actions, 
pragmatic/grammatical resources and exogenous cultural 
artifacts(sic).”         Markee (2015b: 3) 

 

• Learner posture shifts in task openings (Hellermann & Pekarek Doehler, 
2010) 

• Orientation to task external cultural artefacts (Markee, 2013) 

• Employing gaze, gestures, head nods to nominate next 
speakers (Kääntä, 2015) 

• Managing shift in focus (including instructions and using 
semiotic means) (Seedhouse, 2008) 
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Research Questions 

• What are the multimodal elements that help 
instruction-giving? 

• How do trainees contextualise the task and 
allocate roles? 

• How do trainees deal with key vocabulary in 
the instructions? 
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Multimodal Interaction Analysis 
• understand and describe what is going on in a given 

interaction 

• ongoing interaction is always co-constructed 
• explore how people employ gesture, gaze, posture, 

movement, space and objects to mediate interaction in 
a given context.”  

      (Jewitt, 2009; Norris, 2004) 

  

“It is only when extra-linguistic and/or para-linguistic 
elements are represented in records of interaction that a 
greater understanding of discourse beyond the text can 
be generated”  

(Knight, 2011:3) 
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Context: ISMAEL Project 

12 trainee-teachers 

French as a foreign language 
Master’s programme 
 
Online teaching module 

18 undergraduate business 
students 

Business French 
CEFR B1.2  exit level 
Internships in France 

http://icar.univ-lyon2.fr/projets/ismael/ 
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TEaching & LEarning Corpus 
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(ANR Mulce, 2007) 

pre and post course questionnaires 
learner, tutor and trainer interviews 
ethnographic notes 

Session plans 
with trainer 
comments 

Consent forms 
Ethics committee approval 

Completed consent forms 

webcam videos 
text chat 
Debriefing recordings 
Multimodal feedback reports 
Reflective course reports 
 
 

Instanciation 

Pedagogical 
scenario 

Research 
protocol 

Public 
licence 

Private 
licence 

Corpus 
sharing and 
analyses 

C
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x
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Link several videos 

Researcher defines the annotation variables 

Graphic representation of audio 

No hierarchy in these categories 

Transcription & annotation 

ELAN - Sloetjes, H. & 
Wittenburg, P. (2008).   



Manual annotation  
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Co-verbal Variables 

Gestures iconic (representations action/object) 
metaphoric (illustrating abstract concept) 
deictic (pointing) 
beats (accompany rhythm) 
emblems (cultrally specific) 

Actions typing 

Changes in proxemics towards screen 
away from screen 

Head movements rotational (shaking the head) 
lateral (tilting the head)  
sagittal (nodding) 

Changes in gaze learners (screen) 
resources 
off-screen  
pensive (upwards, off-screen) 
keyboard 



Corpus sharing 
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Learners’ images deleted for ethical reasons. 



Pilot study: Role-play Task (session 4) 

- You are co-workers at McDonald’s. 
- Your manager is looking for new 
ideas for birthday parties. 
- Working together, discuss the 
things you need to do to organise a 
birthday party. 
- List your suggestions in the chat 
window. 

- You are the manager. You are 
looking for new ideas for the 
birthday parties you organise at 
McDonald’s. 
- Ask your employees to discuss the 
things that are needed and list their 
suggestions in the chat window. 
- Comment on their suggestions. 

TEACHER TRAINEE LEARNERS 
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Samia : gaze & vocatives 

 
 
 
 
 
1. gaze: resources 

so (.) euh: (.) Sean 
(.) you will’be a  
 

 
 
 
 
 
2. gaze: learners 

co-worker (.)  
 

 
 
 
 
3. gaze: resources 

euh: at 

McDonald’s/(.) and  
 

 
 
 
 
4. gaze: learners 

Angela/ (.)  
 

 
 
 
 
5. gaze: resources 

will be your 
manager\ (1.4)  
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Samia : chat for vocabulary 
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5 Samia and a co-worker what is it then Sean\ do you know or not (0.5)  
 

6 Sean  co-worker/ (0.8)  
 

7 Samia         
  

yes/ what’s a co-worker (.) at McDonald’s (0.8) 

8 Sean            
  

eh: (4.6) ((keystrokes)) 

9 Chat (Samia)     Co-worker 

10 Sean         
  

oh the co-worker: euh: the co-workers play the role of: (0.5) 

13 Sean          the people in general/ (.) the employees/ (0.7) 



Samia :  
re-initiation of instructions / shift in focus 

14 Samia  gaze: learners 

 

 

 

 

 

there you go that’s it they are the employees very good\ 

(1.2)  

             

15 Samia gaze: resources     

 

 

 

 

 

((in breath, change in gaze, reading instructions)) 

so together you’re going to think both of you/ (0.6) of a 

new formula for the birthday parties 

 

14 



Etienne : removal from interaction order 
24 Etienne 

 

you can think about it for one minute 
and afterwards I’ll listen to you 
 
 
 

25 Etienne 

 

 

 

 

ok (11) 

26 Silence 

 

 

 

(42) 

27 Etienne (inaud.) (3.8)  

28 Conor 

 

 

how many euh many children/ (7.7)  
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Etienne : side-sequence -roles 

33 Etienne oh I forgot to specify that you are euh a team 

(1.0) 

34 Etienne you you- you are- you work tog-in fact:\ (0.6) 

35 Etienne you {you- you] both have ideas but you are euh 

36 Conor [together] (0.9) 

37 Etienne YEAH:\ yeah yeah (0.7) 

38 Sophie [((laugh)) ok] 

 

 

 

 

 

39 Etienne it’s mo[re- it’s more practical]  

40 Conor [(inaud)] (0.6)  

41 Etienne so euh Sophie you are-you are going to suggest 

your ideas to 
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Pilot study conclusions 

• Gaze shift and use of markers to signal next stage in the 
instructions 

• Pre-emptive vocabulary as a side-sequence + use of text 
chat 

• Role allocation using vocatives (names) and gaze shift 

• Proxemics: moving away from the interactional order 
indicating task launch / leaving the floor 
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Future Perspectives 

• Pilot study suggests future annotations of corpus needed 
for studying multimodal instruction-giving sequences: 

Verbal data – side sequences and function, vocatives, markers 

Overall – participation in different interactional orders 

 

• Teacher training: awareness-raising of co-verbal elements 
in instructions (especially gaze, proxemics, text-chat) 

• Comparison of trainee and experienced teacher practices 
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